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　In	 the	 past	 eight	 years	 I	 have	 lived	 in	
Japan,	 there	 have	 been	 a	 variety	 of	 classes	
from	academic	 to	 conversation	 classes	 for	 all	
levels,	 subjects,	and	ages.	The	most	 interesting	
change	 throughout	 this	 time	 is	 the	 transition	
of	motivation	 among	parents	who	want	 their	
young	 children	 to	 learn	English.	What	 is	 the	
main	purpose	of	learning	English	if	it	is	already	
in	 the	 later	stages	of	 the	school	curriculum	or	
the	presence	of	English	 in	 the	college	entrance	
examinations?	More	 importantly,	 are	 outside	
factors	 beyond	 the	 students’	abilities	 strong	
influencers	over	motivations	to	learning	English?	
　According	 to	 observations	 over	 the	 years,	
parents	had	expressed	that	when	they	 learned	
English	 in	 junior	 high	 school,	 they	were	 not	
so	 interested	or	 that	 they	did	not	have	much	
exposure	with	 foreigners	 to	use	English.	The	
main	motivation	 that	 they	would	 like	 their	
children	 to	 learn	English	when	 they	are	very	
young	 is	 to	1)	become	used	 to	 foreigners,	 and	
2)	 to	 enjoy	English.	The	 attitude	 of	 a	 parent	








































is	 different	 at	 certain	 stages	 of	 a	 student’s	
life.	 Looking	 at	 the	 differing	 functions,	 it	 is	
easily	 confusing	 to	 understand	what	 type	
of	 role	English	 has	 in	 Japanese	 society.	The	
puzzling	part	 is	 that	 in	each	of	 these	 functions,	
communication	within	society	is	not	emphasized.	
So,	 does	English	 necessarily	 have	 a	 function	
outside	of	these	boundaries	and	if	it	does,	how	is	
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had	 to	 learn	 through	compulsory	 studies	 and	
college	students	have	 to	 take	required	classes.	
In	 addition	 to	 this,	 especially	within	 the	past	
several	years,	there	is	more	exposure	to	English	
through	movies,	music,	 and	 advertisements	




uses	English	 is	 in	 school,	 entrance	 exams,	 or	
the	occasional	 foreigner	who	asks	 for	help,	but	
nothing	beyond	 that	 unless	 a	 school	 does	 an	
exchange	 letter	program	or	some	activity	 that	
takes	English	outside	of	its	usual	school	context.	
　One	major	 question	 is	 how	 do	we	 try	 to	
bridge	 the	 gap	 between	 using	English	 as	 a	
communication	 tool	 and	 for	 examinations?	
Of	 course,	 there	 is	 no	 clear	 answer,	 but	 an	
important	 thing	 is	 to	 change	 the	perspective	
of	how	English	 is	perceived	 as	 a	whole.	How	
can	 the	outside	 factors	help?	What	 are	 these	
outside	 factors?	These	are	 things	 like	parental	
perspectives,	 students’	perspectives	 of	 how	
they’ll	use	 the	 language,	government	policies,	
and	 community	 involvement.	 In	 some	 other	
countries,	 there	 is	 an	 emphasis	 on	 the	 L2	
identity	 itself	 along	with	parents	 encouraging	
using	the	L2.	In	other	words,	English	is	seen	in	
a	positive	 light	 in	which	 it	does	not	 take	away	
from	the	student’s	identity	but	adds	to	it.	
　Interestingly,	 in	Chile	 and	 in	Hungary,	
the	 link	between	 the	ought-to	L2	 self	 and	
parental	 encouragement	 is	 considerably	
stronger	 than	 in	 the	North-Asian	countries	
investigated	 in	 similar	 students…in	China	
and	 Japan,	 there	 are	 additional	 factors	
outside	 the	 family	 that	exert	 an	 influence	
on	Ought-to	 L2	 self	 such	 as	 educational	







between	 the	 home	 and	 school	 for	 a	 child’s	
learning.	In	order	for	a	student	to	view	learning	
as	beneficial,	a	student	should	be	able	to	see	that	
the	 subject,	 in	 this	 case	English,	 is	 supported	
by	 the	 parents	 and	 also	 the	 community,	








　In	 society,	 how	much	power	does	 a	parent	
have	if	the	curriculum	is	set	by	the	government?	
Can	 there	 be	 a	 compromise?	 The	 general	






over	 their	education	and	 this	 empowers	 their	
parents	 in	 society	 (2008).	This	 is	 an	 example	
6from	British	society,	but	how	 is	 this	applicable	
in	other	countries	and	 their	 societies?	 I	 think	
this	 lies	 in	 the	 attitude	 of	what	 the	 role	 of	
teacher	is	and	the	evolvement	of	communication	
language	teaching.	Are	we	aiming	that	teachers	
are	 transmitters	 of	 knowledge	 rather	 than	








any	notion	 of	CLT,”	 (p.	 354).	 If	 learners	have	





in	 some	 cities,	 nurseries	 already	 teach	basic	
English	 to	 introduce	vocabulary	and	 intonation	
to	preschoolers.	 In	 the	nursery	 in	Chiba	 that	
I	am	currently	 teaching	 in,	 the	staff	are	being	
trained	 to	 take	 English	 exams	 in	 order	 to	





explains	as	our	 teaching	 roles	as	 transmitters	
of	knowledge	are	 transitioning	 into	a	“holistic	
development	 of	 competence”	 (Littlewood,	
2014:352).







opportunities	 for	 using	English	 in	 connection	
with	daily	life	in	the	near	future	and	our	role	as	




and	 dimension	 to	 the	 function	 of	English	 in	
Japanese	society.	“By	teaching	L2	emotional
expression,	 linguistically	and	socioculturally,	we	
may	help	our	students	 to	be	able	 to	use	 their	
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